The purpose of this study was 
and that rhythmic precision is a frequent instructional target in band rehearsals (Carpenter, 1988;  Goolbsy, 1997 Goolbsy, , 1999 Pontious, 1982) and choral rehearsals (Derby, 2001) conducted by experts. Studies also indicate that effective instructors tend to focus on style, balance, and phrasing, rather than note accuracy. Likewise, rather than tuning notes individually, effective teachers address intonation in relation to surrounding notes within a passage of repertoire (Bauer, 1993; Cavitt, 1998;  Derby, 2001; Doerksen, 1999; Goolsby, 1999; Pontious, 1982) .
Reports of teacher feedback indicate that feedback results in higher student achievement as well as positive attitudes toward rehearsals and the instructor (Dunn, 1997; Price, 1983) . Although high levels of positive reinforcement can result in higher rates of on-task behavior among elementary students (Forsythe, 1975; Kuhn, 1975 ; Madsen & Alley, 1979) , high rates of disapproval do not seem to alter attentiveness among secondary students in ensemble rehearsals (Madsen & Alley, 1979; Murray, 1975) . Additionally, across grade levels, negative feedback is no less effective in measures of student achievement than is positive feedback (Duke & Henninger, 1998; Kuhn, 1975; Murray, 1975) . Although teachers tend to be generous with academic praise during the elementary years (Hendel, 1995 , Moore, 1981 Moore & Bonney, 1987; Wagner & Strul, 1979; Wang & Sogin, 1997; Yarbrough & Price, 1989) , they tend to be less approving as students mature (Carpenter, 1988; Cox, 1986) .
Research results show that modeling is one of the most effective tools to elicit positive changes in student performance. Sang (1987) reported that students studying with teachers who had strong modeling skills were better performers than were those studying with teachers who had weaker modeling skills. Investigators examining the effects of modeling on student achievement have also demonstrated that modeling can be more effective than verbal instruction (Dickey, 1991; Rosenthal, 1984) , silent practice, and singing (Rosenthal, Wilson, Evans, & Greenwalt, 1988) , and that modeling can be used effectively in conjunction with student self-evaluation (Hewitt, 2001 (Buckner, 1997; Cavitt, 1998; Colprit, 2000; Derby, 2001; Siebenaler, 1997; Younger, 1998 participated in the study. Six of the ensembles met before or after school, and two consisted of regular intact classes during the school day.
Each group was videotaped four times in their regular setting while rehearsing learned repertoire (pieces that had been introduced in earlier sessions) for percussion instruments. After filming was completed, I viewed the 32 tapes to identify periods of instruction in which teachers were working to refine students' performances. These excerpts were separated into 86 Rehearsal Frame Groups (RFGs), based on descriptions by Duke (1994 Duke ( , 1999 Duke ( /2000 and Derby (2001) (Jellison, 2004) . None of the teachers in this study saw their students more than twice weekly. In fact, six out of eight teachers rehearsed with their students once per week or less. These time constraints demand that elementary music teachers work as efficiently as possible to help students achieve important musical goals.
The rehearsals in this study were fast-paced, much like the rehearsals observed in other investigations of expert and experienced music educators (e.g., Cavitt, 1998; Derby, 2001; Goolsby, 1996) . Likewise, all teachers in this study demonstrated superb musicianship through modeling. There is no doubt that all teachers and students were committed to the task at hand. Yet, as Davis (1998) reported in a study of (Dickey, 1991; Rosenthal, 1984; Rosenthal, Wilson, Evans, & Greenwalt, 1988; Sang, 1987 
